Technology and 21st cen-
tury skills are intrinsically related
as well, in that lecarning 21st cen-
tury skills requires the use of
technology. Information, media
and technology skills themselves
are one set of 21st century skills
—and technology supports the
learning of other 21st century
skills, including critical think-
ing and problem solving; com-
munication and collaboration;
and creativity and innovation.
Conversely, maximizing the use
of technology requires applying a
good number of the skills articu-
lated by proponents of 21st cen-
tury skills.

Walden University’s Rich-
ard W. Riley College of Educa-
tion and Leadership’s nationwide
survey of classroom  teachers,
principals and assistant principals

addresses five myths:

Myth 1

Teachers who are newer

e
the profession and teachers
who have greater access to
technology are more likely fo
use technology frequently for
instruction than other teachers.

In reality, veteran teachers are

just as likely as newer teachers to
use technology to support learn-
ing. And lack of access to tech-
nology does nor appear to be the
main reason why teachers do not

use technology.

Myth 2

Only high-achieving students
benefit from using technol
ogy. In reality, both tcachers
and administrators believe that
technology helps them engage
many different types of students,
including  high-achieving  stu-
dents, students with academic
English

needs  and language

learners.

Myth 3

Given that students today are
comfortable with technology,
teachers” use of technology
is less important to student
fearning. In reality, teachers’
use of technology matters a great
deal. Teachers who use technol-
ogy frequently to support learn-
ing in their classrooms report
greater benefits to student learn-
ing, engagement and skills from
technology than teachers who
spend less time using technology

1o support learning. ‘Teachers

who are frequent technology

users also put more cmphasis on
21st century skills—and report
more pronounced effects on stu-

dent learning of these skills.

Myth 4

Teachers and administrators
have shared understandings
aboutclassroom technology use
and 2)st century skills. In recal-
ity, there are disparities between
teachers” and administrators’ per-
ceptions of support for classroom
rechnology use, as well as in their
perceptions of the impact of and
their emphasis on 21st century
skills. Administrators believe that
teachers are using technology
to support learning more than
tcachers report that they actu-
ally  do.  Administrators  also
have somcewhat stronger percep-
tions about the positive impact
of technology use on student

outcomes.

Myth 5

Teachers feel well prepared by
their initial teacher preparation
programs to effectively incor-
porate technology into class-
room instruction and to foster

2st century skills. In reality,
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most teachers do not believe that
their pre-service programs pre-
pared them well in cither tech-
nology or 21st century skills.
Teachers place more value on
advanced training programs. The
findings suggest that on-the-job
technology training for teachers

may focus on how to operate

new cquipment, but not on how
to incorporate it cffectively into
instruction. Education, training,
professional  development and
leadership support make a dif-
ference in teachers® use of tech-
nology and in their emphasis on

21st century skills

This report is addressed to
teachers, school administrators,
higher education institutions and
policymakers at the local, state
and national levels. The report
includes insights from school
administrators and teachers and
excerpts from  extensive inter-

views with cducational experts.
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